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EXPLODE THE CODE ONLINE OVERVIEW 
 
Explode The Code Online 
 

Explode the Code Online is a phonics-based reading program that students can use independently.  It 
provides explicit and direct instruction using an Orton-Gillingham approach. 
 Literacy requires introduction and reinforcement of component skills, both inside and outside the 
classroom.1 2  The Center for the Improvement of Early Reading Achievement advocates systematic teaching of the 
five critical components of literacy acquisition:  phonemic awareness, phonological awareness, fluency, 
vocabulary, and reading comprehension.3 Children learn phonemic awareness best when they focus on one or two 
phonemes at a time, rather than multiple phonemes at once.  Thus, a program that can isolate the skills for 
reinforcement will be more effective.  Systematic and explicit teaching of phonemic awareness and phonics is 
especially critical for children who are at risk for reading failure; this process can be greatly facilitated by support 
programs that provide a systematic breakdown of skills.  The digital Explode The Code Online program used in 
TutorWorks programs provides such systematic and explicit instruction, while the TutorWorks model offers this 
instruction in a fun and engaging way. 

The Explode The Code Online series, published in print form by EPS, is a complete systematic phonics 
program. The Explode The Code Online digital curriculum provides phonics-based instructional material with strong 
auditory reinforcement.  Its research foundation is demonstrated in a white paper by Beth Davis titled Research-
Based Reading available at EPSBooks.com. The Explode The Code Online series provides systematic and direct 
teaching of phonics, which is an important part of effective reading programs.4 5 6 7  The Explode The Code Online 
series fosters successful reading skills through the firm establishment of the alphabetic principle.8 9 10  Moreover, 
the series develops the important skill of phonological awareness.11 12 13 Finally, sound/symbol correspondences, 
which permit words and text to be decoded and encoded, are developed and practiced to achieve fluency and 
automaticity; these skills are critical to the development of good reading skills.14 15 16 Since many struggling readers 
do not develop sufficient phonological awareness, even after years of normal reading instruction, and must 
perform extra practice in a structured way,17 the curriculum develops auditory processing skills, including 
phonological awareness, which are considered critical to the acquisition of word attack skills.18 19 20 21 

Explode The Code Online is mastery based. It includes data-driven instruction and provides additional 
practice for students in areas of need before moving on to more complex skills, an important instructional strategy 
for developing student literacy skills.22 The student’s needs are constantly being reassessed and the curriculum 
material changes accordingly. In this way, students who need further reinforcement receive additional practice in 
those particular areas. Explode The Code Online includes directed instruction and directed practice, two 
instructional strategies that promote student learning.23 24 In addition, Explode The Code Online develop students’ 
fluency and generalization skills. Students are given multiple reviews of the literacy concepts and skills, specific 
feedback after each exercise completed, reviews in multiple contexts through the different activities, and 
cumulative reviews throughout the program.25
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Explode The Code Online - Scope and Sequence 
 

Learning Objectives 
 

Skills Covered Grades* ETC Book 
Reference 

Short vowels • Short a 
• Short a with final consonants 
• Short i 
• Short u 
• Short e 
• Short o 

 1–3 Book 1 

Initial and final 
consonant blends 

• Initial blends (bl, cl, fl, gl, sk, sl, pl, cr, 
dr, gr, br, fr, pr, tr, sm, sn, sp, st, sw, tw) 
 
• Final blends (mp, sk, st, fr, lt, nt, lf, lp, 
nd, nk) 

 1–3 Book 2 
 

Long vowel sounds 
(open syllables and 
silent –e), consonant 
digraphs and trigraphs 

• y as a vowel 
• Silent-e 
• Consonant digraphs (sh, th, wh, ch,  
-tch, -ng, -ck) 
• Vowel digraphs (ee, ea, ai, ay, oa, ow) 
 

 1–3  Book 3 
 

Compound words, 
word endings, syllable 
division, and syllable 
types 

• Compound words 
• Common word endings (-ful, -ing, -est, 
-ed, -ness) 
• Syllable types (open, closed, Cle, silent-
e, digraph) 
• Syllabication with 2- and 3-syllable 
words 

 1–3  Book 4 
 

Word families, 3–letter 
blends, qu, sounds of –
ed 

 

• Sounds of -ed 
• Words ending in -ey 
• Word families (all-alk, old-olt-oll, ild-
ind) 
• 3-letter blends (thr-, shr-, scr-, str-, spr-
, spl-) 
• qu words 

  2–4  Book 5 
 

R-controlled vowels, 
diphthongs 
 

• r-controlled vowels (ar, or, er, ir, ur, 
war, wor) 
• Silent letters (-igh) 
• Vowel diphthongs (oo, ea, ie, oi, oy, ou, 
ow, au, aw, ew, ui, ue) 

  2–4  Book 6 
 

Soft c and g, silent 
consonants 
 

• Soft c and g  
• Silent letters (-dge, -mb, kn, wr, silent t, 
silent h, ph) 
• Sounds of ear 
• ei and eigh words 

  2–4  Book 7 
 

Suffixes and endings 
 
 

Common suffixes and endings including: 
• -ness, -less, -ous, -or 
• -ist, -ity, -ture, -ment 
• -able, -ible, -sion, -tion 
• -ance, -ence, -tive, -sive 
• -ify, -ize, -ti-, -ci- 

  2–4  Book 8 
 

* Grade approximations are provided for general reference and are not meant to be followed strictly. 
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Explode The Code Online - Exercise Templates 
 
These templates are provided to aid you in correlating information in the Curriculum Performance 
reporting to specific templates your students are using.  
 
Task Description 

Complete 
Shorthand 
Description 

Sample 

Student chooses the 
picture that begins 
with the sound of the 
letter shown on the 
screen. 

match pic with same 
sound 

Student chooses the 
word below that 
matches the word 
above. 

match the same 
word 
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Student chooses the 
picture that 
represents the word 
on the screen. The 
student then types the 
word. 

match pic then type 
word 

 
Student drags down a 
word from the top to 
match the picture 
shown on the screen. 

drag word to match 
pic 
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Student chooses from 
two letters or groups 
of letters to spell the 
word that describes 
the picture. 

choose letters spell 
pic 

 
Student chooses the 
word that describes 
the picture on the 
screen. 

match word with pic 
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Student chooses the 
sentence that 
describes the picture. 

match sentence 
with pic 

 
Student drags down 
letters or types the 
word to describe the 
picture. 

spell pic 

      
Student answers yes if 
the sentence 
describes something 
that is true or likely to 
be true. Student 
answers no if the 
sentence describes 
something that isn't 
true or isn't likely to 
be true. 

yes/no 
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Student drags down a 
word from the top to 
fill in the blank part of 
the sentence. 

fill in the blank 

 
Student answers 
questions about 
reading passage. 
 

reading passage 
 

 
Student chooses 
syllables to make new 
words to fill in the 
blank parts of the 
sentences. 
 

fill in the blank- syll 
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Student unscrambles 
the syllables to make a 
word that fits the 
meaning written on 
the screen. 
 

unscramble syllables 
 

 
Student chooses the 
correct word to finish 
the sentence or 
question. 
 

finish question 
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Student separates the 
word into word parts 
or syllables. 
 

separate words 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 


